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What is a programme evaluation?  

The programme evaluation model of inspection is used to evaluate the quality and effectiveness 
of the following programmes and to provide advice and support to teachers, principals and school 
management in post-primary schools and centres for education: 

 Junior Certificate School Programme (JCSP)  

 Transition Year (TY) programme  

 Leaving Certificate Applied (LCA) programme  

 Leaving Certificate Vocational Programme (LCVP)  
 

How to read this report 
During this inspection, the inspector(s) evaluated learning and teaching in TY under the 
following headings: 

1.    Teaching and learning 
2.    Programme provision and whole-school support 
3.    Programme planning, co-ordination and evaluation 
 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report.  

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Bí Cineálta 

1. The name of the DLP and the Child 
Safeguarding Statement (CSS) are 
prominently displayed near the main door 
of the school / in the reception area. 
Following the school’s adoption of the 
updated procedures 2025, it is also 
required to display a student-friendly 
version incorporating the name of the 
DLP beside the CSS. 

2. The school’s child safeguarding 
statement has been ratified by the board 
and includes an annual review and a risk 
assessment. 

3. All teachers visited were aware of who to 
go to if they had a child protection 
concern. 

1. The school has developed an anti-
bullying policy using Appendix A of Bí 
Cineálta, it is reviewed annually (or 
earlier if required) and includes a 
student/pupil friendly version that is 
displayed where students/pupils and the 
school community can see it.  

2. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, staff, parents and 
students/pupils. 

3. The board of management minutes 
record that the principal provides an 
update to the board at each ordinary 
board meeting that meets the 
requirements of Bí Cineálta 

 
The school met the requirements in relation to each of the checks above.  



Programme evaluation in TY 

Date of inspection  24/02/2026 and 26/02/2026 

Inspection activities undertaken 

 Meetings with principal and deputy 
principals 

 Meetings with key staff 

 Review of relevant documents  
 Student focus-group interview  

 Observation of teaching and learning  

 Examination of students’ work  

 Interaction with students 
 Feedback to senior management team and 

co-ordinators 

 

School context 
Castleknock Community College is a co-educational post-primary school under the patronage of 
the Dublin and Dún Laoghaire, Education and Training Board (DDLETB). The school had a 
current enrolment of 1311 students and offered the Junior Cycle, an optional Transition Year 
(TY) programme, the Leaving Certificate Vocational Programme (LCVP), the Leaving Certificate 
Applied (LCA) programme, and the Leaving Certificate Established (LCE). 
 
 

Summary of main findings and recommendations: 

Findings 

 The quality of teaching and learning was very good overall. Individual practices were 

good or very good with some examples of excellent use of assessment for learning (AfL) 

strategies observed in lessons.  

 Interactions between students and teachers were characterised by mutual respect and 

resulted in positive student engagement in learning. 

 The TY programme offered a very broad range of activities and learning experiences; 

students spoke very highly of many of these. 

 The overall quality of programme provision and whole-school support was very good. 

Work experience placements were a significant strength of the TY programme. 

 The overall quality of planning, co-ordination and review was very good.  

 The core TY team were highly effective in their management of the programme with 

strong levels of reflection and collaboration. This arrangement served as an excellent 

example of effective distributed leadership. 

Recommendations 

 To enhance the school reports for TY students, teachers should focus feedback on 

students’ strengths and areas for development related to the four student dimensions in 

the TY Programme Statement (TYPS).   

 To enhance the student portfolios, the content should now be closely aligned to the 

student developmental indicators in the TYPS. Additionally, there would be merit in 

exploring the use of digital technologies for student portfolio development, offering 

further opportunities to students for autonomy and self-expression. 

 TY teachers should review their TY module plans to ensure they include a deeper level 

of detail as discussed during the evaluation.  

 
 
 
 
 
 
 



Detailed findings and recommendations 
 

1. Teaching and learning 
 The quality of teaching and learning was very good overall. Individual practices were 

good or very good with some examples of excellent use of assessment for learning (AfL) 

strategies.  

 Students’ interactions with each other were very positive and teachers created 

classroom atmospheres conducive to learning. When teachers demonstrated strong 

enthusiasm, students responded with equally favourable dispositions to learning and 

confidently shared their opinions and ideas.  

 Overall, students displayed high or very high levels of engagement during 

lessons. Teachers provided very useful prompts for discussion such as visual or 

video stimuli, anchor questions, and scenario-based questions.  

 Collaborative activities featured in almost all lessons. In a few instances there 

was scope to provide more time to these activities and allow for greater levels of student 

independence to complete these tasks. For example, teachers should ensure 

their facilitation of think pair share provides sufficient time for students to first reflect 

individually, then discuss their ideas with a partner, and finally share key points with the 

whole class to promote active participation and deeper thinking. 

 Excellent practice was observed when students’ choices, ideas or their identified needs 

directly informed the planned learning activities. For example, to support student’s 

literacy, the students themselves identified the important and challenging key words 

they wanted to explore further. This resulted in a student-centred approach that 

responded successfully to individual student’s strengths and requirements.  

 In over half of the lessons observed, students worked on extended tasks, such as group 

projects. These tasks fostered student ownership of their learning, collaboration and 

supported the development of key competencies. All teachers should consider ways to 

offer these opportunities in their modules. 

 The excellent use of AfL was observed when the chosen strategy supported learning 

and deepened student thinking on the topic. In these instances, teachers used the 

information they gathered from the AfL strategy to effectively enhance their teaching.  

 TY students had access to learning support classes. Small group classes were 

arranged to progress literacy and numeracy skills for students with identified 

needs. Learning support teachers used the schools online digital space 

to communicate with mainstream teachers of English and Mathematics which is good 

collaborative practice. 

 Differentiation was commendable in lessons, and was mainly achieved through targeted 

questioning, one-to-one support and group work. In over half of the observed lessons, 

choice and scaffolding were very effectively used to support all learners.  

 The TY programme offered a very broad range of activities and learning experiences; 

students spoke very highly of many of these. Both students and teachers noted the 

challenge student absences had on learners’ progression due to some activities. It was 

positive that the programme co-ordinator and TY co-ordinator were aware of this 

challenge and were actively working to minimise the impacts on teaching and learning. 

The TY team should continue to monitor this closely and work collaboratively to achieve 

an effective balance. 

 

2. Programme provision and whole school support 
 The overall quality of programme provision and whole-school support was very good.  

 TY was an optional programme requiring students to apply. The school had a TY 

admissions policy for the programme. The senior management team, the programme 

co-ordinator and TY co-ordinator provided an information evening to parents to 

explain the many benefits and content of the TY programme. Access to and uptake of 

the TY programme was very good.  



 The school had established a TY core team who met monthly. The team consisted of 

the programme co-ordinator, TY co-ordinator, year head, assistant year head and the 

special educational needs (SEN) link teacher for TY, along with members of senior 

management team.  

 The school operated an excellent example of distributed leadership; individual members 

of the TY core team were empowered to take ownership of leadership responsibilities. 

Team members had clearly defined roles aligned to Looking at Our School (LAOS) 2022 

domains. The teachers with posts of responsibility had successfully reported on their 

progress to the principal. 

 It was positive that the senior management team had supported the TY co-ordinator to 

lead an input during a staff meeting. The co-ordinator presented updates to and met 

with subject co-ordinators regarding the requirements of the new programme statement. 

At the time of the inspection, the co-ordinator was planning a worthwhile input for 

the board of management to support their oversight of high-quality teaching and learning 

and curriculum provision. 

 The TY programme included year-long core subjects, school-designed and externally 

designed elective modules, work experience, community placements, and a wide range 

of co-curricular and extra-curricular trips and activities. In the focus group, students 

expressed strong enjoyment of the programme’s variety. It was positive that the 

time allocated to work experience and community placement, Social, Personal and 

Health Education (SPHE), Physical Education (PE), continuity subjects and portfolio 

class, all met the requirements of the TYPS guidance.  

 An audit to assess the TY programme’s alignment with the new TYPS had been 

conducted by the TY core team. To support this process, resources provided by the 

NCCA were effectively used. The programme co-ordinator reported that they planned to 

include the wider school staff and parents in the next review which should prove to be 

beneficial. 

 Students benefited from a wide range of skills-based core modules, including IT skills, 

research skills, and work applications. They were also able to continue with existing 

language studies and try new languages such as Polish, Chinese, or Japanese. 

 In the elective modules, students could pursue practical skills such as public speaking 

and DIY, as well as creative modules like film-making, global cookery, and music 

appreciation. Experiences such as Young Social Innovators (YSI) and the Mini 

Company programme further enriched the TY curriculum. 

 Work experience placements were a significant strength of the programme. There were 

well-established local partnerships that were being strategically expanded. The TY co-

ordinator was developing a comprehensive bank of placement ideas, while the parents’ 

association was creating a database of parents willing to offer work-experience 

opportunities. The school also reported that support was provided to students who found 

it challenging to secure their own placements. Many students indicated that their 

work-experience opportunities were both enjoyable and highly beneficial. 

 A celebration of students’ learning was held at the end of the year, and students were 

given awards based on clear assessment criteria. At the midway point in the year, 

students presented their portfolios which provided them with an opportunity to reflect 

and renew their focus. End of year interviews provided an opportunity for students to 

present and reflect on their work over the year. The interview also provided an 

opportunity for students to feedback to staff on their experiences in TY, which is very 

useful for future TY planning.  

 During the evaluation, a sample of student reports were reviewed. In general, teacher 

feedback was formative. This feedback was most effective when evidence of learning 

and student skill development informed reporting. To enhance the school reports, 

teachers should focus feedback on students’ strengths and areas for development 

aligned to the Four Student Dimensions in the TYPS.   

 
 
 
 



3. Programme planning, co-ordination and review 
 The overall quality of planning, co-ordination and review was very good.  

 The core TY team were highly effective in their management of the programme with 

strong levels of reflection and collaboration. Together the TY co-ordinator and 

programme co-ordinator oversaw the organisation and running of the TY programme 

and were committed to putting in place a programme which provided opportunities for 

students to engage in a broad range of learning experiences to meet students’ interests 

and needs.  

 The TY co-ordinator used the weekly TY assembly and the schools online digital 

hub to communicate effectively with students about upcoming trips and 

optional learning opportunities. The TY co-ordinator issued regular 

emails to staff outlining upcoming events and a weekly TY news section in the school 

newsletter. Parents were kept informed and updated through a TY event calendar, 

school reports and a newsletter in December and May. 

 There was a consistent and coherent approach to TY module planning in those 

reviewed. Almost all plans were aligned to the student dimensions and developmental 

indicators. Some plans included week by week detail such as activities and specific 

assessments which was very useful. In the best examples, the modules included 

success criteria with levels of achievement explained. When reviewing 

their module plans, TY teachers should seek to enhance the level of detail in the 

planned learning activities, specific assessments and related success criteria.  

 The TY classes were arranged in mixed ability groupings, and it was positive to note 

that the mathematics department were planning a new problem-solving module. The 

content of all the mathematics modules should be reviewed to ensure that the learning 

opportunities provide students with opportunities to develop resilience and the skills to 

think like a mathematician and move away from procedural learning into conceptual 

understanding. There would be merit in considering the available TY micro 

modules which offer new and interesting approaches to maths learning.  

 A review of the student portfolios showed that they included student self-assessments, 

and students’ capacity for critical reflection was emerging. The portfolios provided a 

chronological account of experiences, including weekly logs and monthly reviews. To 

enhance these accounts, the content should now be closely aligned to the four student 

dimensions and developmental indicators in the TYPS. There is also the potential to 

explore digital portfolios to enhance student autonomy and self-expression. 

 It was positive that the school had developed a formal evaluation and review process for 

the TY programme. Student surveys and feedback from interviews were used to inform 

changes to the TY programme. The senior management team consulted with teachers 

who provided feedback on their personal interests and subject department 

requirements. Teachers were given opportunities to express interest in designing TY 

modules, and the school actively encouraged this teacher-led curricular innovation. 

 

 
 
The draft findings and recommendations arising out of this evaluation were discussed with the 
principal, deputy principals and co-ordinators at the conclusion of the evaluation. 
  



The Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 

 

  



Appendix 

 

SCHOOL RESPONSE TO THE REPORT 

Submitted by the Board of Management 

 

Follow-up actions planned or undertaken since the completion of the inspection activity to 
implement the findings and recommendations of the inspection.           

 

The Board of Management welcomes this very positive evaluation report on our Transition Year 
programme and wishes to acknowledge the valuable experiences it provides for our students. 

The Board is particularly pleased to note the inspectors' findings regarding the very good quality 
of teaching and learning, the excellent example of distributed leadership demonstrated by the TY 
core team, and the significant strength of our work experience placements. The high levels of 
student engagement and the broad range of activities and learning experiences offered reflect 
the College’s commitment to providing a holistic education that develops the whole person. 

The Board acknowledges the recommendations outlined in the report and is committed to 
supporting the school in: 

 Enhancing student reports to better align teacher feedback with the four student 

dimensions in the Transition Year Programme Statement 

 Developing student portfolios to reflect the developmental indicators more closely in the 

TYPS, including exploring digital portfolio options 

 Supporting teachers in reviewing and deepening the detail in their TY module plans 

The Board commends this excellent programme and looks forward to continued collaboration in 
implementing these recommendations and maintaining the high standards evident throughout this 
evaluation. 

The Board remains committed to providing the resources and support necessary to ensure that 
Transition Year continues to offer our students meaningful, enriching learning experiences that 
prepare them well for their future studies and lives. 
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